Classroom Walkthroughs:

Teachers and school leaders working
collaboratively to raise student achievement

Mitch Bartholomew and Kristy Grady

Richardson Primary School .
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“If we can create a culture

where every teacher

believes they need to
Improve, not because s =,
they’'re not good enough,
but because they can be
even better, there is no
limit to what we can
achieve”.

Dylan Wiliam



The need for high
Impact instruction 76 5%

entally vulnerable
ooooooooooo domalns
2015 AECD Data

2014 40 51 J
2013 36 51 One ye_ar S
2012| 44 2 growth is not

2011 39 51 enough!




Raising student achievement through...

Formative
Assessment
& Staff Culture
Cooperative
Learning

Classroom
Walkthroughs

Richardson Primary School



“A scoreboard is a visual tool for assessing
the team’s success at a given point in time,
letting the team continually review its
progress against the expected
achievements”.

Lencioni (2012) ‘The five dysfunctions of a team’ 2nd edition.






Students are involved in developing criteria for self-
assessment

Indicator systems are used to gauge student
understanding

Feedback is timely, clear, skill specific and supportive in
tone

There are high levels of engagement in class
discussions

Questioning focuses student attention on important
concepts

Questions encourage students to self-assess

Teachers use follow up strategies that extend thinking

Students can explain what they are supposed to do and
why

Goal setting is a process not an event

Students are asked to self-assess as part of their regular
routine

Students set their own goals and monitor progress
towards them

Student directed conversation

Teachers are using wait time as a strategy







Richardson Scoreboard

Students are
involved in
developing criteria
for self-assessment
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“Classroom walkthroughs are brief visits to classrooms
throughout the school, two to five minutes long,
conducted on a frequent basis'and are informal and non-
evaluative, designed to collect patterns of data that can
help members of-the professional learning communityato ."‘ﬂ
continually improve their teaching practice”.
-ASCD (2007)




A walkthrough is a ...

Tool for collecting
data

Tool for school
improvement that links
effective practices and
desired outcomes

Snapshot of
instructional focus
across the school

A walkthrough is NOT a(n)...

Formal observation
Evaluation of teachers
“Gotcha” opportunity
for supervisors

Dog and pony show
or an isolated event

Invitation to discuss
inappropriately or
gossip



Implementation Flow Chart



There are high levels of engagement in whole class discussions.
Classrooms observed under this scoreboard statement:

Meacher offers sauestionand llows thinkime [

Teacher uses specific strategies to ensure opportunities for all stud
to participate in discussions.
At least B0% of studentsinvolved in answering questions

Studentssupporteach other's learning
Students, not teacher, dominate discussion

Class environment is supportive and students are willing to participate in
class discussions

Teacher provides questions that target student attention and focuson
important concepts.

Students are encouraged to commentor elaborate on another students’
response

Students ask questions in ways that show confidence and competence

Feedback is timely, clear, skill specific and supportive in tone.

Classrooms observed under this scoreboard stateme

Examples of best practice observed:




Agreement Gradient

1 2 3 4 5
Endorse Agree with Mixed Disagree but Disagree and
reservation feelings can support cannot support



Implementation Flow Chart

Walkthrough guide
and template for
first two scoreboard
statements

First rounds of
walkthroughs
conducted




Implementation Flow Chart

Walkthrough guide
and template for
first two scoreboard
statements

First rounds of
walkthroughs

conducted

Data &
process
analysis




Walkthrough process analysis May 2013

What worked?

Discussions

Time

Observations

Interesting...

Interruptions

#Discussions with peers

*Opportunity to talk
“teaching” with
colleagues as it was
happening.

sHaving a partner from
anotherteamto discuss
with. (Different
perspectives)

*Having a partner to
discuss with.

*The collaboration within

the walk-through group.

Different people picked
up, observed and
interpreted things in
different ways.

*Goingin peers/groups
meantbeing able to
discuss what we were
seeing.

sConversation with
partner.

*Chance to reflecton
practice while watching
others.

*Daing in groups other
than teaching team.

sThe discussion time at
the end with your
partner.

*Going/happeningin
different sessions

s*Randomtimes (nodog

and pony shows)

= Transition time is a lot
the same throughout
the school

* Loved seeingwhatwas
happeningin the school

* Getting the opportunity
to visit other classrooms

* Opportunity to see
otherclassrooms

s Observe otherideas/get
ideas

* Being able to talk to
students and ask them
guestions aboutwhat
theywere doing and
whattheywere learning
about. As well as seeing
students work.

* Observing other
teachersin action.

* Seeingotherpeople’s
classroom

» Observations of lessons

® Seeingotherteachers
various teaching styles
and classroom
managementstrategies

* Seeingwhat other
classesare learning

» Seeingall the wonderful
learning here at Richo

» Kids still puttheir hands
up (across the school)

» Visiting all classrooms

Process Strategies
+Filling out sheetoutside & Similarities and
the classroom differences across
#Tally marks-easy to the school
check boxes, quick &  Simular strategies
method to record in use

#Having the checklist to
tally on.

»Seeing processesin
place

*Observing students in
action

* Seeingalot of
‘turn to your
partnerand
discuss’




There are high levels of engagement in class discussions
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Feedback is timely, clear, skill specific and supportive in tone
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Implementation Flow Chart

Walkthrough guide
and template for
first two scoreboard
statements

First rounds of
walkthroughs

conducted

Data &
process
analysis

Walkthrough
committee
formation




Implementation Flow Chart

Walkthrough guide
and template for
first two scoreboard
statements

First rounds of
walkthroughs New template

conducted for next two
scoreboard
statements

Data &
process Walkthrough
analysis committee
formation




Learningintentions are
communicated with
students.

5 "
with students.

The teacher assists
studentsto understand
the successcriteria.

Students can explain
what theyare learning
rather than what they
are doing.

Students know howto
be successful with the
task.

Evidence of students’
peer assessing.

Evidence of students
self-assessing.




Implementation Flow Chart

Walkthrough guide
and template for Data &
first two scoreboard process
statements analysis

First rounds of
walkthroughs New template
conducted for next two
scoreboard
statements

Data &
process Walkthrough
analysis committee
formation




Students can explain what they are supposed to be learning and why.

Students are involved in developing criteria for self-assessment.

60%

S0%

30%

20%

0% -

Learning intentions are
communicated with
students

Success criteria is The teacher assists Students can explain Students know how to  Evidence of students

shared with students studentsto understand what they are learning be successful with the
the success criteria rather than what they task
are doing

peer assessing

Evidence of students
se f-assessing




Implementation Flow Chart

Walkthrough guide Evolution of
and template for Data & scoreboard

first two scoreboard process statements
statements analysis

First rounds of
walkthroughs New template
conducted for next two
scoreboard
statements

Data &
process Walkthrough
analysis committee
formation




Richardson Scoreboard

Students are Peer or self-
involved in assessment
developing criteria strategies are being

for self-assessment used

Version 1.0 Version 2.0



Implementation Flow Chart

Walkthrough guide
and template for
first two scoreboard

statements

First rounds of
walkthroughs

conducted

Data &
process
analysis

Data &
process
analysis

New template
for next two
scoreboard
statements

Walkthrough
committee
formation

Evolution of
scoreboard
statements

Template for
all scoreboard
statements
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Walkthrough

*Required

Names: *
People completing the walkthrough

Select how many times you see each statement during your walkthrongh.

1 2 3 4 5 6

are learning rather O O O O O O

Feedback is timely

and directed

towards the o o o C o o
learning targets

Peer and Self

Aszzesament
e e~ U GRS O
used

Teachers provide
think time for

questions and use a o o o o o o

range of strategies
to check for
understanding

Total Number of Classes Visited *
Session
() Morning

©) Middle
() Afterncon

10

>




2013

Walkthrough guide
and template for
first two scoreboard
statements

\/

Data &
process
analysis

First rounds of
walkthroughs
conducted

/N

2015

Evolution of
scoreboard
statements

\/

\/

Data &
process
analysis

New template
for next two
scoreboard
statements

Template for
all scoreboard
statements

/N

\/

Walkthrough
committee
formation

2014

Data analysis,
reflection and
implications for
classroom
practice




Timestamp

10/06/2015 10:12:05

11/06/2015 12:45:31

15/06/2015 14:15:02
16/06/2015 09:47:21
18/06/2015 12:25:32
19/06/2015 11:28:30
22/06/2015 12:18:41
23/06/2015 13:53:50
21/07/2015 09:35:25
22/07/2015 11:54:49
22/07/2015 14:10:37
24/07/2015 10:55:27
24/07/2015 11:48:36
27/07/2015 11:49:44

27/07/2015 14:21:15
05/08/2015 09:42:58
05/08/2015 12:31:08
05/08/2015 12:44:25
06/08/2015 10:51:48
06/08/2015 11:47:30

07/08/2015 14:12:14
12/08/2015 12:24:30
14/05/2015 09:28:50
17/08/2015 10:46:06
20/08/2015 11:48:00
20/08/2015 12:18:26
27/08/2015 12:23:28
27/08/2015 12:39:13
31/08/2015 09:40:05
01/09/2015 09:34:18
01/09/2015 10:07:02
01/09/2015 11:49:35

Mames:

Ben
Rhianna and Keang
Jordan and brittany

Tracy
Barb
Sherri
Danni
Jason
Cintha
Danni
Emma
Ben
Jordan
Kate
Barb
Danni
Taleasha
Melonie
Kristy
Emma
Ben
Ronnie
Cintha
Rhianna
Kristy Grady
jules
Rhianna
Danni
Emma
Alyse and Mitch
Ronnie
Ben

walkthrough.
[Students can explain
what they are learning
rather than what they

are domg]
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you see each

statement during your

walkthrough.
[Feedback is timely
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Total Number of
Classes Visited
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Session

Morning
Middle
Aftermoon
Morning
Middle
Morning
Middle
Afternoon
Morning
Middle
Afternoon
Morning
Middle
Middle
Afternoon
Morning
Middle
Middle
Morning
Middle
Afternoon
Middle
Morning
Morning
Middle
Middle
Middle
Middle
Morning
Morning
Morning
Middle



Scoreboard Statements by Percentage

30.00%

J00%

Students can
explain what they
are learning rather
than what they are

doing

Feedback is timely
and directed
towards the

learning targets

Peer and Self-
Assessment

strategies are
being used

Teachers provide
think time for
questions and use
a range of
strategies to check

for understandin




Scoreboard Statements by Session

Morning

Middle

Sessions

Afternoon

I Students can
explain what they
are learming
rather than what
they are doing

[ Feedback is
fimely and
directed towards
the learning tar...

B Peer and Self-
Assessment
strategies are
being used

B Teachers provide
think time for
questions and
use a range of...




How do we know that all
students in our school are
Improving?



2012 - 2015 PIPS Data

Reading

Expected Better than expected Expected Better than expected

50% 15% 43% 57%
53% 11% 53% 26%
61% 0% 74% 16%

17% 0% 33% 4%




Maths Raw Scores (Start)

40 4

Subject: Maths

&

8

Maths Raw Scoms (End)

Jaxson

Kai

Emily

Isabella

0.74

Average Class
Effect Size



2015 NAPLAN Data by Student Growth

120

1138

M Richardson
W Tuggeranong

EACT

Reading Writing Spelling Grammar Numeracy

Richardson Primary School




Richardson Primary School

Figure 3: Richardson Primary School NAPLAN Mean 5cores

Reading

364 = 34

362

454 + 28

426

-28

Numeracy

Reading

33924

368 + 34

348

442 + 24

460 + 26

433

445

-9

-15

Numeracy

Reading

Numeracy

Reading

Numeracy

Reading

356 + 34

335

Numeracy

369 + 26

319

459+ 26

+14

457 + 20

462

+5

within target range




What data is most
Important to us?



Year 1 student writing sample




Kindergarten Sign-ins
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Benefits and Implications



L

Supports school improvement
Builds and fosters collective accountability

Stimulated professional dialogue with a
focus on practice

Deepened our understanding of high impact
instruction

Created a consistency of practice

Made teachers’ presence in other
classrooms more frequent and purposeful

Gather meaningful data about instructional
practice to support student achievement
data

“Keeps the scoreboard at the forefront of
our practice”

“Students are more comfortable with other
adults in the classroom”

“It’s a great opportunity to see other parts
of the school and observe what happens”

“Opportunity to reflect on our practice by
seeing how other teachers implement the
scoreboard”

“Builds trust within the team”



Implications




Mitch Bartholomew
D] mitch.bartholomew@ed.act.edu.au
N @bingobarney

Kristy Grady
™= kristy.grady@ed.act.edu.au

¥ @kgrady?
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